
REVIEWING OUR READING 
PROGRAMMES – WHAT DO WE NEED TO 

DO DIFFERENTLY TO SHIFT OUR UNDERACHIEVING 
STUDENTS? 



Modelled and shared reading 

A Balanced 

Reading Programme

Guided 

groups 

Guided 

groups 

Guided 

groups 

Guided 

groups 

A range of collaborative independent reading tasks that 

further explore and reinforce the learning from guided and 

shared reading. 

Short sessions during the 

week to give ALL students 

access to modelling,  rich 

texts and discussion

Differentiated group, guided 

reading – texts at 90% 

accuracy. Students are 

guided by the teacher in their 

reading. 

Links to shared reading. 

Reading to 

students 



Model  

Shared  

Guided  

Independent 

Share this with 

the students –

check they 

understand the LI

‘Think aloud’

Demonstrate what 

the learning looks 

like 
Involve the 

students in the 

process. 

Think –pair -share

Teacher guides 

groups to read texts at 

their instructional level

Clearly linked

Open ended 

Achievable 

Students reflect 

on their learning

Purpose 

Teaching a balanced reading 
programme



20 minute session 

teacher

Questions from teacher: 15  (15 closed)

Questions from students: 5 (all closed) 



Teacher as the facilitator 

Teacher

Think 

Peer 

Share  



ÃWhat are we teaching? 

ÃWhere do ‘at risk’ kids get stuck? 



Integrating the Sources of Information 

in Reading and Writing

Knowledge and 
experience

Meaning

Semantic 
sources of 

information 

Language 
Structure 

Syntactic sources 
of information

Shapes and Sounds

Visual and grapho -
phonic sources of 

information
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Is that how we say it?

Does that sound right?

Does that look right?

Does that make 

sense?
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Does it 
soundright? 

Does it look
right? 

FIX IT!
5ƻƴΩǘ ŦƻǊƎŜǘ ǘƻ ǊŜ-read 
and read on 

Does it make
sense?



Reading Model

Activate prior knowledge

Scanning / predicting 

Comprehension

Developing deeper understanding
Inference; connections; questioning;  summarising
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Comprehension

Connections 

Questioning

Visualising

Inferring

Main points

Sequence 

Predicting 

Summarising 

Activating 
prior 

knowledge 

Effective Literacy 

Practice MOE 03

Synthesising 

Personal 

responses 

Authors’ 

viewpoint / 

purpose



Shared reading – possible 

structure for the week 

Day 1 Day 2 Day 3 Day 4 Day 5

Comprehension

focus 

New vocab

Key messages

Prediction

Activating prior 

knowledge

Reading 

strategies 

Word study 

Sentence study

Punctuation 

Concepts

about print

Deeper 

comprehension 

•Questioning

•Making connections

•Visualising

•Inferring

•Summarising

Responding to the 

text: 

Make links to 

writing 

Dramatise story

Map out story 

Retelling

Re-ordering 

Changing etc  

Choose one or two things to focus on per day

Zooming 

in

Zooming 

out 
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Introducing vocab

Decode new words

Discuss their meaning

Predict what the text may be about

Ivy twigs feathers

trunk leaves branch 



Does it 
soundright? 

Does it look
right? 

FIX IT!
5ƻƴΩǘ ŦƻǊƎŜǘ ǘƻ ǊŜ-read 
and read on 

Does it make
sense?



Sentence starters for prediction: 

ωI predict that......

ωThe pictures make me think 
that...... 

ωFrom what I have read so far, I 
predict that ....



Zooming in......

Soft and silent, she swooped 

through the trees to Sarah and 

Percy and Bill. 

Zooming 

in



Zooming in......

tree How may words 

can you think of 

that rhyme with 

tree? 

Zooming 

in



creep

Creeping

creeper

creepers

creptCreeps

creepy

creepiest 

Word 

building 

Zooming 

in



?
Zooming 

out 



Thoughts 
Questions ? 

Zooming 

out 



The Gathering Grid

I think: Evidence 

Zooming 

out 



Inside – outside 

Feisty patient

curious

Brown, 

twitching 

nose

Button tail

Long, floppy ears

Zooming 

out 





Finding key points 

Read the 
paragraph

Think about the 
important ideas 
(use a 
highlighter)

Summarise 
the main 
ideas in 
your own 
words 



We are learning to: 

Make connections when we are reading 

In the text
Personal 
experiences

Other things I 
know



Reviewing our learning 

Activating prior knowledge

Identifying key points 

Making connections 
Explain each learning 

intention

Give an example from 

the text 

List the strategies we 

use with each learning 

intention (SC)



Guided Reading 

Book introduction 

Strategy check 

Independent reading – guided by teacher 

Review 

Learning Intention (ongoing – not a one 

off lesson) 

Review strategies (LIs)

Practise strategies 

APK

New vocab

Tricky concepts / ideas

Scaffold the reading 

Focus the reading 

Students read independently

Task to work on when reading completed

Praise use of strategies

Revisit tricky bits

Comprehension focus

Review LIs 



This reminds me of….

in my life…

This reminds me of ...

in another text

I have read

This reminds me of

…. in the real world.

In the text is says…

Nicky Flemming



•I think ....... My evidence is......

•I think..... because it says in the text......

•It says ........ so I think.........

Giving evidence to support answers 



What will make a difference for ‘at 

risk’ readers?

Formative practice: 

Students know 
what they are 
learning and 
why

Students have 
the opportunity 
to practise this 
skill (in different 
contexts) 

Students 
receive 
feedback 
and know 
what they 
need to do 
next 

READING MILEAGE 



Targeting and Tracking a Reading Group

Class: 

Students Current 

reading 

level 

Learning focus Strategies Review 

Shared: 

Guided:

Independent: 



Silver  To pose questions 

before we read and to 

find answers 

To read and predict the 

meaning of tricky words 

Tai 4/5 ã 17/5  ã affixes

Taki 4/5 ã 17/5  ã affixes

Mila 4/5 ã a

Sophie 4/5 ã 17/5  ã affixes

Notes: 4/5 We talked about how we can improve our questions by thinking about 

what we have read. 

Strategies: prefixes and suffixes; base words 

We are learning to: 

We will know we have achieved these goals when:
• we ask questions based on what we have read 
•we find evidence to answer our questions 
•we predict the meaning of words and they make sense in the text 



Make connections by linking up 

ideas in the text 

Review my connections and 

make inferences 

30/3/11 
Donõt really understand how to 

make connections in the story.  I 

can find ideas on the same topic. 

4/4/11 
Using pictures helped me understand 

connections and with my buddy I made 

connections in the story

12/4/11 
I connected up ideas about the 

main character and could explain 

how they linked. 

I am learning to:            



How I Use Group Modelling Books

• record the current learning intentions

• To record formative assessment information

• Brainstorming

• Vocabulary discussions

• Follow up work from guided reading sessions

• As a reference for students- to check their 

understanding of current tasks

• To review previous work

• As a record of group assessments
Sarah Valentine ïMt Roskill Intermediate 











Independent activities

Ã Reading mileage 

Ã Thinking

Ã Questioning 

Ã Finding evidence 

Question starters

Reciprocal reading 

Buddy reading 

Home reading 

Graphic organisers 



Y Chart Prediction 

During 

Before 

After

Insert picture 



Prediction Graphic Organiser  

Page I predict Because: 



Question words 

Who? Where? When?

Why? I want to 

know.... 

How?




